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While sequencing of speaking turns occurs in both
adult and child systems, the adult system¥is elaborated by nonverbal
‘signaling of speaker/listener roies and is constrained by
expectations of speaking turns responsive to a, shared topic.
Children's speaking turns are not accompanied reqularly by nonverbal
signals; the speaker role does not require a listener role. Monologue
speech elements may occur within the child's turn taking system or
out’side of it as simultaneous talk. In encounters between child and
~adult speaking systems the teacher regularly attempts to impose his
own dialogue and topic continuation constraints upon the child's more
flexible speaking system. Also, the teacher regularly picks up an
utterance of the child's monoldue and paraphrases it into a question
to which the child again is forced to answer. Presumably through time |
‘such systematlc adult monitoring will result in the child comlng to
accept such constraints as part of his own speaking turn system.
Likéwise, the child will 1ncotporat9 the adult nonverbal S¥gnals and
cues. (WR)
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This is a preSiminary exploration into the ways in which conversational
sequencing uanlds between young children and between children and adults. Ve

are hereby addressing ourselves to the isshe of turns..

Recent studies of conversation between adults have begun to shed lizht on
the patterned system of ''signals, cues‘énd Tules' which accompany the speech‘
act. These "signals, cues and rules" ‘have been shown to regularly punctuate
convéfsation, in accordance with the generall;‘orderly progressi;n of speaker/

-

listener rolé changes.
O&r'study focuses on the speaking sysfem of child and adult, in particular
on child and teachef, and shows how they differ and(howathey~are similar. We
will suggést that the adult séeaking.;ystem is constrained by topic conéideratibns
and speaker/listener rolé‘expe;tations,vand that the child speaking System is
more flexible. We will also suggest tiat the tcaéher, by virtue of béing in

this educationalxencountér, imposes his own speaking system:on the child,

therehy monito?ing the child into the adult speaking system constrainté;

A 4-mdgute videotape yielded the data on the interaction between a Zﬁ—year
old male student teacher, a 4-year old giri~-named Ann-Marie, and a 3-year oldJ.
b6y~~named Teddy.

A short description of the context will bring us clq§gr to the partics:

The ieacher‘and the two‘children sit around a table. The paftigs.haveré ggnber
of different toys in front of thqp--dolls, animalg; etc. The teacher is facing\\;_\
- the carera. The two children are at-a S0 degree angle'gd the camera 6n-Ehe
- teacher's . right. The girl is sitting next to the teachef. Teddy is sitting ‘
next to Ann-Marie. ‘frelihinary viewings of the tape segment“suggested digérder
and cnnfnsion in the ﬁnfélding of the verbal and nqn-verbalaintqraction; intér—
spersed with morc orderly d{nloguc scgirents composed of ,teacher questions and

<

child responses. .\3 | ’
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Mich of the talk seemed abrupt and unrelated to preced...g and subsequent
speaking. The verbal interchahge seemed to lack coherence not énly in topic
but also in the completehess of the utterances. It seemed as if the three

arties were often talking at the same time. The children's individual play
p g play

-

‘suggested their minimal involvement in any interactive process.
However, repeated viqwihgs.of the tape at both normal speed and slow
motion and.transcriptions of both.vefbal and non-verbal behaviors reveals an
overriding orderliness in the struéturcrof the inteféctiop. 't 1is fhis order-
liress and the disérdcrly exceptions to which we now turn.
| If we look at the verbal interchange systematically we fegognize some
pattems of behavior vhich strike us as being of interest. Most of thesverbal -
'interchﬁnge does unfold in speaking turns, i.e. alternate turns of talking wifh._
no Qverlap between them. For exdmple,’thc;teacher gsks Ann-Marie: "Do you

* know what this is that you have in your hand, Ann-ﬂarie?” Ann-Marie: "'"Doctor;" -

“yTéacher: "Do you know what doctors do?" Annﬂiari%'laughs. Teacher: - '"They
- he1p>peop1é; and Ann-Marie: "Wifghdocto;.“” J
In this_eiznple, phé~sﬁéaking turns are accﬁnpanied by non-ve?bél cueé aﬁd
" signals which indicepe‘speaker/listener roles as they have been described in
the literature. For éxgmple;\asﬂthe teacher talks td Ann-Marie he looks at her
' aE_th@ end of each utterance. Likewise; when Ann-Marie speaks, she looks-atl :

the teacher. . . ‘ . ) K

Howéver, what is critical here!-ié that the majority of the speaking tumn

éequeqpes in our data’ occur in the gg§encé of 'such rutual signals, and cues.
What happens is that the teacher alone continues his non-verbal signaling be-
) ‘. . : " . " / : ] .
havidr, hut the child does not atténd to these sighals. In fact, the child's
. ’, o

speaking turn system appears to‘have wo consistent non-verbal signaling /



behavior at all." It also appears that the child does not enact the spealer/ ©
' listener role vis-a-vis the teacher. Yet, orderly speaking turns. continue.

An example for thls 1s when the teacher asks Ann-Marie: "Could you tell
me what this letter is?" And Ann-Marie .responds: "0." Teacher: '0." |
Ann Marie: '"P." Teacher: rp.m Teadler: ""And what cotor is the stop sign?'
Ann Marie:. "Red." Teacher "Right, is it Ted like this?" In‘ tﬁis"b exacple,
the teacher looks at the c}uld after each question. However, the child does
not reciprocate his gaze. Instead, the child pays full attent.{on to ‘the toy
in her hax:lds;-yet, ofderly speaking turns continue. | |

In these first two exar@les (abeuc the doctor ‘and about the stop sign),

the speaking turns unfold around a shared topic. It is interesting, however,

that the speaking turn pattemrns can continue with no interruption:even vhen a

‘major ‘topic shift occurs &Mtly.

\
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For e*<amp1e Arin-Marie's answer to the teacher's questlon "Is it red like
this?" is "Lion," to which the teacher responds, '"Right/a lion"--and all this
‘happens in orderly speakmg turns. _ o | |

In contrast to ordcrly speakmg turn takmg, the verbal interchange also
'm'cludes' g‘nﬁltaneous talk i.e. non- turn taking. - For example, as the teacher .
as'xs Ann Marle "You re bmldlng a fence to .keep the ﬂ.nlmals in?" Ann—‘-larie
interrupts w1th, !"There' s a stop sign there." '1h1s example unfolda around a’
m2jor topic shift, as do all exmrplés_of sirultaneous talk in our data.

Eurther, cach instance of simultaneous taik b')f the children seems to- be

| an exarple of W]ldt Piaget has called "Collective Monologue," i.e.,.talk which

refers to one's own actu'ltv \‘md is offered without interest in or checks, to
x assure that the otber p‘arty is understanding, paying _atj:entlon, or llstenmg.
In our data'this "col,’;ective ronologue phenomenon is intixﬁateiy tied to

v

the individual play activity of cach child.
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If we now look back to the speakmg turn system, it appears that colleu
tive monologgg elements can also be structured in short speaking tum sequences,
as for example when the teéche“r says to Teddy, "'Thalit s blue,"” and ’Ann-Marle |
says, "They're eating outside today.'' The teacher says, "'Teddy?' And Ann-Marie

L

says again, "They're eating outéide." OR Another example of a monologue
| eierf\ent in a tum system is when the teacher says, {'Teddy, could you tell me
what you are domg with the trucks"" -And Ann-Marle says, '"Train." Teacher
again says, ""Ted?" And Ann-Marie says, ''They “live‘ outside- -they live outside.
The baby iﬁs in the playpen " Then the teacher'says, "Right, in, ﬂle piavpen "o
We repeat, in these two examples Ann- Mar1e s monologue and the teac.her'“ ‘talk
’ to Teddy are qequenced into speaking turns. The progressmn is orderly and
the utterances _don't overlap in time. .
Comparing the adult speaking turn system with that of the child, we sce
‘the following similarities and dlfferences ) ' | |
v 1. Both systems have speakmg tums as the norm, Speakmg tums be_ng
defined as sequencing utterances in time so that they dom't overlap. We mfer :
that this time sequencing is made pi;ssible by the pé.rties'recognizmg th’eie,nd
of an utt'eranoe“tl}r‘bugh various linguistic and paralinguistic features.

"2. The 'édult turn syéfem is 'f'urt.héx‘ elaborated by p};ttenléd non-verbal
signaling which accompanies the enactment c;;;he speaker/ listener rToles. Such
signaling is not 'génerally present in the child's speaking systém. '

2. Tumn taking for the adult includes afn. expectation for topic cou-
tinyation -as-connection -between™ the| speaking ‘.tuﬁ;s, that is, for having a
‘dialégue between the"par;:ics involved. The children do nét share this

e —o
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~ dialogue constraint. ' L
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4. The child's speaking system includes monoiogue elements. These

_monologue elements may occur within" the turn taking System, or outside of it

as sirmultanecus talk. By -its nature, the monclogue is not constra'ned by
topIc considerations betwenn Spe.xkers

‘No listener role is réquired for the enactment of the monologue. The
a\blt system lacks the monologue element since it violates the rules of shared

91* and mutual Speaker/hstener roles which unfold in neat turn tak_mg

o | In summary then, while sequencing of speaking turns occurs in both
adult and child systems, the adult system is elaborated by non-verbal signaling
of Speaker/llstener roles and is constrained by expectations of speékmg
turrLs respons:.x'e to a shared topic, i.e. dialogue expectations.

The childrun's speaking tums are not acCompanied regularly by non- verbal

-

signals, the speaker role does not require a listener role. Monologue Speech

elements may occur within the child's turmn tak.ing system or outside of 1t>as

simultaneous talk.

1

: P J
. In’ this encounter betwéen child. ard adult speaking systems, the teacher

“regularly atiempts to 1mpose his own dialogue and topic contmuatmn con-

straints upon the duldren S more flex1b1e speaking system. For example, the

_4 dmlogue

teacher fegularly asks short, s:.mple questions about the toys, like--what

colpr; what kind_ of toy, etc. He, thereby, regularly leads the child into a

. b M ‘ ' - ’
Also, the teacher regularly pleS up an utterance of the child's mono-

iogue and paraphrases« it into a question to which the child again is fqrced to

aqméw-:er. A typical example of this: After A:)n-Marié's mﬁoloétxé, "They're |

éat_ing outside today--they're eating oﬁtside toda).-', they're eat!iqg Outsidg,"

[ 4
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the teacher fﬁnallv pleS it up asking, "Arp they eat1ng vutside, Ann Tbr1P7"
ind Ann-Marie answers: '"fah, they're catxng ourside " Presumably through
time such syctematlc adult nnnltorln& will result in the child coming to
accept such constraints as part_qf‘§1s own speaking turn system. Likewise, tﬁe-f
child will incorporate the adult no;-verbal'signals and cues.

N Th1s systematic adult monlto ‘ing is of obvious 1ntercst for the student

of educatggnal encounters, and it may be th.. 1t gives us some clues to the

~y

child's acquisition of other systems, other than conversational sequencing.
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